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I n  Ma l ays i a ,  t he roles and responsibil ity of ESL teacher 
educ ators i n  t he deve lopment of  Engl ish l anguage teaching and 
le a r n i n g  a r e  c r u c i a l . The C a b i n e t  Comm i t t e e  Repo r t  o n  t he 
Impl ementat ion of Nat ional Educat ion Po l icy ( 1 9 7 9 ) st ipu l ates 
that teacher educators who f a l l  short o f  des ired pro f e s s ional 
competence and performance be sent back to their original post s . 
This is  indicat ive of the high level of professional ism expected 
of teacher educators . For ESL teacher educators , who are part of  
the general m i l ieu of  teacher educator s ,  t h i s  wou l d  mean t hat 
t h e y  h a v e  t o  w o r k  t o w a r d s  t h e u pg r a d i n g  o f  t h e i r  
profess ional ism . It is expected that the f indings o f  this study 
wi l l  f ac i l itate ef forts at upgrading the professional ism of ESL 
t e a c her edu c ator s attached to t he Malay s i a n  t e acher tra ining 
col leges . 
xii  
T h e  m a i n  p u r p o s e  o f  t h i s  s t u d y  i s  t o  i d e n t i f y  t h e 
per c e i ved pro f e s s ional needs o f  the ESL teacher edu c a t o r s  i n  
Malays ian teacher train ing col leges , as perceived b y  the teacher 
educators themselves . 
T h i s  study seeks to ident ify the perceived profes s ional 
needs o f  the ESL teacher educators as a whole , and according to 
the i r  qu a l i f i c at i o n s  i n  TESL and exper i e n c e  i n  t e a c h i ng at 
col leges . This study also sets out to ident ify the relat ionship 
between background variables and perceived profes s ional needs of  
the ESL teacher educators , as we l l  as , t he f ive most important 
pe r c e ived needs of the ESL t e a c h e r  edu c a t o r s  in Ma l a y s i a n 
teacher training colleges . 
The data were co l l ected by means o f  on a que s t ionna i r e  
whi c h  ident i f ie s  f ive categories of  needs , i . e . , A .  Know ledge , 
B .  Training/teaching methods and strategies , C .  Classroom-based 
ski l ls , D .  Supervisory ski l l s ,  and E .  Organi sat iona l /management 
ski l l s . 
The f indi ngs reveal that : 1 )  ESL teacher educators i n  
Ma l ay s i a n  t e ac h e r  t r a i n i ng co l l eges  p e r c e i ve n e e d s  i n  a l l  
t he f ive categories o f  needs ident i f ied i n  the quest ionnaire ; 
2 )  among ESL teacher educators teach ing pre - s e r v i c e  c o u r se s , 
those with Masters perceive the most needs ; 3 )  among those teaching 
in- service courses , those with Cert if icate in TESL perce ive t he 
most needs ; 4 )  among those who teach both the pre-serv ice and 
x i i i  
in- service courses , those with Cert i f icate i n  TESL perce ive 
the mo st need s ; 5 ) irre spect ive o f  whet her t hey t e a c h  pre-
service or in- service courses , or both t he pre- service and in­
serv ice cou r se s , experience in teaching at co l l ege doe s  not 
s ignif icant ly reduce the ESL teacher educators ' perceived needs ; 
6 )  t he 1 1  background var i ables of  the ESL teacher educators i n  
t he mu lt iple regress ion computed cannot joint ly account for t he 
variances i n  t he perce ived needs of  t he ESL teacher educ ators ,  
and 7 ) the most important perceived professional needs were for 
t h e  f o l lo w i ng i t e m s : ( i ) E l  How to d e v e l o p  E S L  r e l a t e d  
sy l l abu s e s ; ( i i )  E5 How to co nduct ESL r e l at e d  r e s e a r c h ;  
( i i i )  E 3  How to implement and evaluate coursework based on t he 
process-product approach; ( iv )  A16 Information on organisationa l /  
management ski l l s ; and ( v )  E2 How t o  set coursework based on t he 
proces s-product approach . 
Implications for further research are included and a model 
for sta f f  development is provided . 
R e c o m m e n d a t i o n s  a r e  o f f e r e d f o r  t h e u p g r a d i n g o f  
profess ional ism among ESL teacher educators in Malaysian teacher 
training colleges . 
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D i  M a l ay s i a , p e r a n a n  d a n  t angg u ng j awab pen d id i k  g u r u  
Bahasa I ngger i s  sebagai Bahasa Kedua ( ESL ) amat penting dalam 
pe r kembangan peng a j a r a n  d a n  pembe l a j a r a n  b a h a s a  I ngger i s .  
L apo r a n  J aw a t a n ku a s a  K a b i n et M e nge n a i  P e r l a k s a n a a n  D a s a r  
Pel ajaran ( 19 7 9 ) memperakukan bahawa pendidik guru yang didapati 
keterampi lan dan prestas inya t idak memuaskan hendaklah d1hantar 
bal ik memegang j awatan asal mereka . 1ni  memper l ihatkan betapa 
t ingginya aras profes iona l i sme yang di harapkan dar ipada para 
pe n d i d i k  g u r u . Bag i pend i d ik E S L  y a n g  m e n j ad i  s e b a h ag i a n  
daripada masyarakat dan semua pendidik guru amnya , ini bermakna 
mereka per lu mempert ingkatkan profesional i sme mereka . Adal ah 
d i j a n g k a  b a h a w a  penemu a n - p e n emu a n  k a j i a n  1 n1 a k a n  d ap a t  
mel ic i nkan u s aha ke arah peningkatan profes iona l i sme pendidik-
pendidik guru ESL yang berkh idmat di maktab-maktab perguruan di 
Malays ia . 
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Tu j uan utama ka j ia n  i n i  ada lah untuk mengkaj i  pengamat an 
pe n d i d i k  g u r u  ESL di m a kt a b - m a kt a b  p e r g u r u a n  d i  M a l a y s i a  
terhadap keperluan profes ional mereka . 
Kaj ian i n i  berusaha untuk mengenalpast i perseps i pend idik 
guru ESL secara kesel uruhannya , dan meng ikut kel ayakan mereka 
dalam b idang pengaj aran bahasa I nggeris sebagai bahasa kedua 
( TESL ) , dan meng i kut pengal aman penga j a ran mereka di makt a b . 
Kaj ian i n i  j uga akan mengenalpasti hubungan antara pembolehubah­
pembo l e hubah l at ar dan pengamatan pend i d i k  guru ESL t e rhadap 
keper luan pro f e s ional mereka serta l ima keper luan pro f e s ional 
yang dianggap terpent ing oleh pendidik guru ESL di maktab-maktab 
perguruan di Malays ia . 
Data yang dikumpu lkan adalah berdasarkan soal selidik yang 
mengenal pas t i  l ima kategori keperluan , ia itu A .  Pengetahua n ,  
B .  K a e d a h  d a n  s t r a t e g i  l a t i h a n / p e n g a j a r a n , C .  K e m a h i r a n 
be r a s a s k a n  b i l i k  d a r j a h ,  D .  Kem a h i r a n  p e ny e l i a a n , d a n  E .  
Kemahiran pengelol aan/pengurusan . 
P e n e m u a n - p e nemu a n  ka j i a n  i n i  m e n u n j u k k a n  b a h aw a : 1 ) 
pen d i d i k  g u r u  E LS d i  m a kt ab-maktab pergu r u a n  d i  Ma l ay s i a  
mempunya i pengamatan keper luan d i  dalam ke semu a l ima kategori  
keperluan yang d ikenal pasti dalam soalse l idik;  2) di kalangan 
pend idik guru ESL yang menga j ar kurus pra-perkhidmata n , mereka 
yang berkel ayakan sarj ana mengamat i keper luan yang terbanyak ; 
3 ) d i  kalangan yang mengaj ar kursus dalam perkhidmatan , mereka 
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yang berkel ayakan Sij il  TESL mengamat i keperluan yang terbanyak; 
4 ) d i  kalangan yang mengaj ar kedua-dua kursus pra-perkh idmatan 
dan d a l am perkh idmat an , mereka yang berke l ayakan S i j i l  TESL 
mengamat i kepe r l u a n  yang terbanyak ; 5 ) t idak k i r a  s ama ada 
me r e k a  m e n g a j a r ku r s u s  pra-perkhidmat a n  a t au ku r s u s  d a l am 
pe r k h i dm a t a n , a t aupun ke dua -du anya , pe n g a l aman menga j a r d i  
makt ab t idak mengurangkan pad a aras yang s ig n i f i ka n  keper luan 
pe n d i d i k  g u r u  E S L  y a n g  m e r e k a a m a t i ;  6 ) d i d a p a t i 11 
pembo l ehubah l at ar yang d igunakan d a l am regre s i  t idak dapat 
me nerangkan var ian-varian kepe r l u an pro f e s iona l yang d i amat i 
o l eh para pendidik guru ESL , dan 7 )  kepe r l u a n  yang d i amat i 
sebagai yang pa l i ng pent ing ada l ah untuk i tem- i t em ber i kut : 
( i ) E l  B a g a i m a n a  u n t u k  m e n g g u b a l  s u k a t a n  p e l a j a r a n  y a n g  
berkaitan dengan Bahasa I nggeris sebagai bahasa kedu a ;  ( il )  ES 
Bagaimana u ntuk mengendal ikan penyel id ikan yang berkaitan dengan 
Bahasa I nggeris sebagai bahasa kedua ;  ( i i i )  E 3  Bagaimana untuk 
mel aksana dan menilai ker j a  kursus berasaskan pendekatan proses­
ha s i l ; ( i v )  A 1 6  Penge t a h u a n  t e n t a n g  kem a h  i r a n  penge l o l a a n /  
penguru san ; dan ( v )  E2  Baga imana untuk menggubal kerj a  kursus  
berasaskan pendekatan proses-has il . 
I mp l i ka s i  untuk penye l idikan lanj utan d i sert akan dan s at u  
model kemaj uan staf disediakan . 
Syor d a n  c ad a n g a n  d i kemu kakan u n t u k  mempe r t i ngkat k a n  
pro fes iona l i sme d i  kal angan pendidik guru E S L  d i  makt ab-makt ab 




The As ian Programme of Educat ional Innovat ion For Develop-
ment ( APE I D ) document on Teacher Educat ion: I s sues, Needs and 
P l a n s  for Act ion ( 1 9 8 7 : 7 0 ) states that as t he teacher is the 
l i n c h p i n  in a s y s t em of ed u c a t ion , her* p r e p a r a t io n s ho u l d  
log i c a l l y  b e  a m a t t e r  o f  co n c e r n  t o  a n y  s o c i e t y . I t  i s , 
t herefore , important that teacher educat ion and the role o f  the 
teacher educator be given more attent ion . The document make s  
ye t a no t h e r  pe r t i n e n t  comme n t  i n  t h e s c e n a r io o f  t e a c he r  
edu c a t ion . I t  s t a t e s  that  t h e  group o f  t e a c h e r  e du c at o r s , 
because it is  adequate ly educated in most countr ies and is  quite 
sma l l  in s i ze , has never got t he attent ion t hat t he teachers 
have been given . Moreover , there is no other group that would 
crit i c i z e  t he s hortcomings o f  t he teache r  edu c ators or o f f e r  
a s s i st ance . They are to depend on t hems e l ve s  for t h e i r  own 
improvement . 
I n  M a l a y s i a , t h e ro l e s  a n d  r e s po n s i b i l i t y  t e a c h e r  
educ ators have i n  the deve lopment o f  Eng l ish l anguage teaching 
and l earning are crucial . The Cabinet Committee Report on t he 
I mpl ementat ion of the Nat ional Educat ion Pol i cy ( 19 7 9 ) requ ires 
* . Throughout th� s  study , the feminine pronoun ' she ' w i l l  be used 
to refer to the teacher educator,  teacher and teacher trainee . 
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that Eng l ish be taught as a second l anguage to enable learners : 
f irst , to u se t he Engl i s h  l anguage in t he jobs t hey pursue a s  
we l l  a s  i n  s i t u at io n s  w h i c h  c a l l  f o r  p ro f i c i e n c y i n  t h e 
language ; and s econd , to have a grasp o f  E ng l i s h  a s  a s econd 
l a n g u a g e  s o  t h a t  t h e y  a r e  b e t t e r  p r e p a r e d  f o r  t e r t i a r y  
educat ion . The Mal ays ian ESL teacher has to be trained to teach 
pupi l s  who may tend to view the Engl ish l anguage as unimportant , 
part ly because a pass in the Engl ish l anguage is  not compu l sory 
at any of t he nat ional examinat ions , and part l y  because Bahasa 
Malaysia is  the medium of instruct ion from the primary school to 
t h e  u n i v e r s i t y . T h e  E S L  t e a c h e r  e d u c a t o r  w i l l  h a v e  t o  
facil itate and he lp the ESL teacher to work successfu l ly in t he 
current education system in Ma l aysia and to cope with new and 
ch a l l e n g i ng s i t u a t io n s  as t he y  ar i s e . I ,n order t o  do t h i s  
systemat ica l ly ,  the teacher educator must have the capacity and 
apt i t u d e to p ro d u c e  " a n e x p l a n a t o r y  mo d e l  o f  t he t e a c h e r  
s ituat ion " ( Brumfit , 1979 : 5 1 ) . 
The teac her educator needs to be sen s i t ised to pol it ic a l , 
economic and soc ial issues and to a l l  areas related to nat ional 
deve lopment in order to be able to underst and and i nterpret 
' teacher s ituation ' .  The APEID document on Continuing Education 
of  Teacher Educators; Report of a Task Force Mee t i ng ( 1 9 7 6 )  
states t hat when t he funct ion o f  educat ion i s  changing and t he 
teacher i s  assuming a new role , teacher educators a l so need new 
or ientat ion s . I n  addit ion , teacher educators need to be current 
in t h e i r  know l e dge o f  educ at io n a l  p s y c ho logy , so c io logy o f  
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educat ion and other contr ibut ing discipl i ne s ,  so t hat t hey can 
help teachers acqu ire appropr iate and re l evant ski l l s  to p l ay 
the i r  new rol e s  e f fect ive ly in a soc iety wh ich i s  experiencing 
cont i nuou s changes a s  a re s u l t  o f  i t s  e f fort at deve lopment . 
This would mean that , in spite of their qual i f ications , serving 
as wel l  as prospective teacher educators wou ld have professional 
needs which mu st be addres sed to ensure that t here is regu l ar 
updat ing of  knowledge and ski l l s . 
statement of the Problem 
I n  Ma l ays ia , teacher educat ion is undertaken by t he s ix 
loca l  unive r s it ie s  and the Teacher Educat ion D i v i s ion ( TED ) o f  
the Ministry of Educat ion . 
As a whole Mal ays ian teacher training col leges conduct two 
main types of courses . They are the pre-service courses , i . e . , 
t h e  t wo - a n d - a - h a l f - y e a r  t e a c h e r  t r a i n i ng c o u r s e a n d  t h e 
' conversion ' course , and the one-year in-service course . 
B a s e d  o n  t h e  cou r s e s  t h at h a v e  t o  b e  t a u g h t , i t  i s  
apparent t hat t he imp l ementat ion o f  the d i f ferent s y l l ab u s e s  
wi l l  make heavy demands on ESL teacher educ ators i n  Malay s i an 
teacher training col leges . 
The 1979 Cabi net Report requ ires t hat t he s e l ec t io n  o f  
teacher educ ators be not only based o n  academic qua l i f icat ions 
but t hat it s hou l d  a l so t ake into con s iderat ion t he per so n a l  
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qua l it ies of the appl icant s .  I t  also st ipulates that a fter a 
probat ionary per iod , t hose who f a l l  short of  deserved pro f e s ­
s ional competence and performance be sent back t o  their or ig inal 
posts .  I t  is  qu ite obvious that due emphas i s  has to be given to 
t he necess ity for a high level of professionalism among teacher 
educators .  This wou ld mean that their professional needs wi l l  
have t o  be ident i f ied . Fundament a l l y ,  this  study i s  concerned 
with ident i fy i ng t he dif ferent perce ived profe s s ional needs o f  
ESL teacher educators i n  Malaysian teacher training col lege s . 
At present , ESL teacher educator s i n  Ma l ay s i a n  teacher 
training col leges are in  possession of dif ferent qua l i f icat ions 
in TESL . Their qualif icat ions range from a cert i f icate in TESL 
to a M a s t e r s  d e g r e e  i n  T E S L . F u r t h e r mo r e , t h e t e a c h i n g  
exper ience o f  these ESL teacher educators are varied i n  terms o f  
durat ion of service , and syl labus components and areas t hey have 
to t e a c h . Con s equent l y ,  it i s  to be expected t hat t he s e  ESL 
teacher educators will perce ive dif ferent profes s ioria l  needs, 
espec i a l l y  when they are requ ired to re spond to ESL sy l l ab u s  
changes , and a t  t imes to changes i n  the teacher educat ion system 
it s el f . I n  order to f ac i l it ate t he profes s iona l  u pgrad i ng of 
ESL teacher educator s in Ma l ays ian teacher training co l leges, 
th i s  s t u d y  i s  co n c e r n ed w i t h  i d e n t i f y i n g  t h e i r  p e r c e i v e d  
professional needs . 
The ident i f i c at ion of  perceived pro f e s s iona l need s o f  
these ESL teacher educators will make it pos s ible for the Sta f f  
Training and Development unit of the Teacher Educat ion D ivision 
( T E D ) to a d d r e s s  t h e s e  n e e d s  so t h a t  t h e r e  w i l l  b e  mo r e  
e f f e c t i ve a nd e f f i c ie n t  prepa r at ion o f  ESL t e a c h e r s  a t  t he 
teac her t r a i n i ng co l l ege s . Current ly , atte mpt s a t  prov i d ing 
some form of s t a f f  deve lopment have been b ased o n  a spec t s  o r  
areas o f  ESL teacher educat ion which have been ident i f ied b y  t he 
TED rat her t han t hose based on a needs asse ssment . 
Purpose of the study 
I n  order to attend to the prob lems s t ated ear l ie r , t h i s  
study h a s  t he fol lowing obj ective s : 
General objective 
T h e  m a i n  p u r po s e  o f  t h i s  s t u dy i s  t o  i d e n t i f y  t h e  
per c e i ved pro f e s s io n a l  needs o f  t he ESL t e a c he r  educ ators  i n  
Malaysian teacher t raining col leges , a s  perceived by the teacher 
educators themselves . 
Speoifio Objeotives 
Speci f ic a l l y ,  the study seeks : 
(1) to ident i fy t he perce ived profe s s ional needs o f  ESL 
t e a c he r  educ ato r s  i n  Ma l ay s i a n  t e a c he r  t r a i n i n g  
co l leges in t he fo l lowing catego r i e s: know l edge ; 
training/teaching methods and strategies ;  c lassroom-
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based ski l l s ; supervisory ski l l s ;  and organisat ional ! 
management ski l l s ;  
( 2 )  to ascertain the perceived profes sional needs of ESL 
t e acher edu c ators , teach ing d i f ferent cou r s e s ,  i n  
Ma l ay s i an teacher t r a i n ing co l l eges i n  t he above 
categories ; 
( 3 ) to f i nd out i f  t here are s i g n i f i cant d i f ferences 
between ESL t eacher educators w i t h  d i f f e rent TESL 
qua l i f icat ions  and exper ience , teaching d i f ferent 
courses , in terms of perceived professional needs ; 
( 4 ) t o  i d e n t i f y t h e  f i ve mo s t  impo r t a nt p e r c e i v e d  
p ro f e s s io n a l needs o f  E S L  t e a c he r  e d u c a t o r s  i n  
Mal aysian teacher training col leges ; 
( 5 ) to ide nt i f y t h e r e l a t io n s h i p  between b a c kg ro u n d  
var i a b l e s  and perceived pro f e s s io n a l  n e e d s  o f  ESL 
t e a c he r  edu c a to r s  at Ma l a y s i a n  t e a c h e r  t r a i n i n g  
co l leges i n  terms o f  t he above f ive c atego r ie s  o f  
needs ; and 
(6) to ide n t i f y  t h e r e l a t io n s h i p  between b a c kg ro u nd 
variables and the overa l l  perceived professional needs 
of the ESL teacher educators . 
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Research Questions 
The study attempt s to answer the fol lowing quest ions :  
1. What are the per ce ived pro f e s s iona l need s o f  ESL 
t e ac h e r  edu c ato r s  i n  Ma l a y s i a n  t e a c h e r  t r a i n i ng 
col leges as a whole? 
2 .  What are t he d i f ferent perceived profes s ional needs 
i n  p a r t  i c u  1 ar w i t  h r e g a r d s  t o  p r o f e  s s i o n a  1 
qu a l i f i c at ion and exper i e n c e  o f  t he ESL t e a c h e r  
educators i n  Malays ian teacher training col leges who 
teach : 
( i )  
( H ) 
( H i )  
the pre-service courses ,  i . e . , t he two-and-
a-half year TESL course , and the ' Convers ion ' 
TESL course for gradu ates in sub j ec t s  other 
than TESL ; 
the one-year in-serv ice course;  and 
bo t h  t h e  pr e - s e r v i c e  a n d  t h e i n - s e r v i c e  
courses? 
3. W h a t  i s  t h e r e l a t i o n s h i p  b e t w e e n  b a c kg r o u n d  
var i ab l e s  and the perce ived pro f e s s io n a l  need s o f  
ESL teacher educators i n  Ma laysian teacher tra i n i ng 
col leges in terms of : 
A .  Knowledge ; 
B .  Training/teach ing methods and strategies ; 
